Trends and theories in Hungarian educational philogphy,

with special emphasis on BélamBstein’s work

As we know, departments of pedagogic science wstabkshed at several
Hungarian universities after the Austro-Hungariamnfpromise of 1867.
Professors of pedagogy were appointed by the rainidtthe time to head these
departments one after the other. | devoted a sepehnapter to each pedagogic
scholar who outlined some independent philosophgdoication. | have divided
them into four groups as follows.

- The first group is made up by the committed doadrs of the Herbartian
pedagogy, who did not only promote Herbartian pedsgout also wished to
make it official in Hungary. A good example forghs Mér Karman

- The second group consists of what we call thekerbartians, who were not
only unaffected by Herbart but who actually judged criticized the Herbartian
pedagogy. This direction was representeddgpstLubrich and Lajos Felméri
as well.

- The third group comprises those scholars of gega who were influenced
by the Herbartian pedagogy but it was merely ontheif sources. Besides this,
the findings ofchild studiesand value theoretical idealismalso called value
philosophy, or axiology, which was then becomingra@asingly popular in
Germany, were also their sources to rely on. Weilshstop here for a minute,
to mention how axiology was developed, as it camexist from the mixture of
three factors. One of these was what we calhtt®Hegelianinfluence, which
was not so substantial.

What was more significant was what we call tlteo-Kantianinfluence, i. e.
Kant's modern age followers, who had two schoolse @f them was the
Marburg school established by H. Cohen /1842-19tt®#/, other one was the
Baden school, whose key representatives were Wd#lhand /1845-1915/ and
H. Rickert /1863-1936/.

The third component is the schoolafitural philosophydeveloped byVilhelm
Dilthey /1833-1911/.



The representatives of the third group, who weresagly significantly
influenced by the value theoretical idealism oetirabove, wer&rnd Finaczy
andOdon Weszely

- Finally, I have listed those in the fourth growpo were not affected by the
Herbartian pedagogy, who did not deal with it &tbak created something new
and very unique. Each of these scholars used areiiff source but neither of
them started out from the Herbartian pedagogy. Geaa@inples for this group
include Sandor Karacsony, Sandor Imre, Lajos Prohaszia, Béla
Bernstein,Ede NeumarmmdArmin Frisch.

All in all, the educational philosophy of the Humga pedagogic scholars was
strongly defined by two factorseligion on the one hand /in the case of Béla
Bernstein,Ede Neumann and Armin Frisch of course,Jewish religion/ and
nation and national educationon the other hand. An exception to this was
Sandor Imre, whose curriculum did not include ielig education, since, as he
said, "religion is a private affair". However, ratal education received all the
more attention in his case, since he even wroteok kinder this title, in which
he elaborated a complete concept of national eauncat

However, the school education practices betweervio world wars were not
significantly affected by the above-mentioned pedgcpl theoreticians, in spite
of the fact that they had a high number of consira@nd progressive ideas and
proposals. The reason for all this was that in Hupgthe so-called Comenius-
Herbartian model was still in use and the educatiaomnnistry did not support
any major modernization of contents or structureuds especially negative
towards the trends of reform pedagogy, thus thadenb impact on state
education at all

After the Second World War, there was a rupture laoith factors disappeared
from Hungarian pedagogy, to be replaced by sotiaeology. For example,
the place of national education was takenirtgrnationalism However, the

Comenius-Herbartian moddived on at schoolsand continued to determine
school education practices. The related philos@ptd/ideology, however, were
simply replaced by a leftist one. As a result, adkiof “double education”

developed, which meant that the school intermediad¢ally different values

than those taught by the parents, as the lattez stdl brought up to believe in
conservative-Christian values in the period betweertwo World Wars.

Finally, after the political changes of 1989 hadneodown,value pluralism
appearedwhich means an ideological diversity which assuthesco-existence



of different values and in which the “market”, itbe needs of the citizens play a
key role.
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